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The Project

The project EDINA (EDucation of International Newly Arrived migrant pupils)
brings together policy makers, schools and researchers from Finland (Helsinki),
Belgium (Ghent) and The Netherlands (Rotterdam and Utrecht). The main
objective of EDINA is to provide support to municipalities, schools and teachers in
the reception and the integration into the school system of Newly Arrived
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« quality of the relationship of young children with
their teachers

— predicts social and academic performance in
school

— partly depends on the child characteristics
» Noritz Rudasill & Kaufman, 2009
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First challenge:

quality relationship between
the pupils and their teachers




« subtractive schooling = poor academic
achievements

» Le Pichon, 2010; Benson, 2009;
Mohanty, 2009; Cummins, 2000.
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Second challenge:

the image of migrant
languages
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Third challenge:

Cultural and linguistic
heterogeneity




« Brazil, Bulgaria, Burundi, China, Congo,
Germany, Eritrea, Greece, Guinea, Hungary,
Indonesia, Iran, Lithuania, Morocco, Nigeria,
Pakistan, Poland, Portugal, Rwanda, Sierra
Leone, Somalia, Spain, Syria, Thailand, Turkey,
Venezuela, US.
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Fourth challenge:

knowledge of multilingual
development.




Dilemma

 To be socially accepted, one has to communicate
adequately;

« To communicate adequately, one needs to be
socially accepted.
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Assessments

- fluency and proficiency
with additions
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Example Example
Level 1: Level 2:
2+1=(3) 11+3=(14)
3+2=(5) 16+9= (25)
6+3=(9) 11+17=(28)
4+5= (9) 6+6=(12)




Comparisons between languages
Additions grade 2
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Word problems

Ability to apply problem-solving skills to real-
world problems.

Students are read simple word problems that
include set sizes of up to 12.

Examples:

There are 5 children in the boat. 3
children get in. How many children
are in the boat altogether now?

There are 4 benches in the boat.
There are 3 children sitting on each
bench. How many children are there
altogether in the boat?
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Comparisons between languages

Word problem grade 2
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Assessments

Assessments in the school language do not
always provide an accurate view of the child’s
real competencies.
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Fifth challenge:
Monolingual norms for
evaluation
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How to deal with these
challenges?

- Raising awareness among teachers and schools

« Facilitate the introduction of a multilingual
educational strategy

 Try to support interdisciplinary
communication between the different
stakeholders around NAMS

 Implement translinguistic and intercultural
education
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Conclusion

From a compartmentalized view of languages and
schooling to a dynamic view of language learning,
cognitive and affective development

» Transitions and multilingualism,
2013
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